special training in STC centre being run in SHK, GSBV Lajpat Nagar (Directorate of Edu. GNCT of Delhi. ) at least for three months
and then transferred to mainstream. A close watch and support was provided to these children to cope with the anxiety arising due to
Jjoining the class in midterm.

The average marks of languages, and mathematics of these students considering as a separate group were compared to the mean
marks of the other students considering them as another separate group.

1t is found that the children who were admitted to age appropriate classes in STC proved themselves at par the other students who
were already in mainstreams.

In this age of Science and Technology and competition to achieve the goal of comfortable and respectful life, the role of education
is an individual’s life has become more important than before. The population explosion and the depleting resources has increased the
pressure on an individual to survive in the present day society. Eminent social scientists, educationist and environmentalist has met at
various platforms, national and international level to find out the solution of these problems. In this regard the achievements of the goal
of universalisation of Elementary Education became the first preference before the world next to meeting the basic needs of survival.
The provision of free and compulsory education at elementary level for children of the age became a constitutional need due to a
reason or the other.

The Article 45 of the constitution of India states, The State shall endeavor to provide, within a period of ten years from the

commencement of the constitution, for free and compulsory education until they complete the age of fourteen years. Before the 86th
constitutional Amendment was passed by parliament and Article 21A, which makes right to education a Fundamental Right, was
included in the chapter on Fundamental Right, Education remained in the domain of Directive Principles of state policy. Education
being in concurrent list, Govt. of India, State Govt/UTs has tried to promote education at all levels. Elementary, Secondary and Higher
Education, but Universalization of Elementary Education (UEE) remained a distant goal for most of states and UTs of India.

As a next step to achieve the goal of UEE, Right to Free and Compulsory Education Act (RTE) was drafted and passed by
Parliament of India on August 27, 2009, notified on February 16,2010 and came into effect from April 1, 2010. The Right to Education
Act 2009 implies that every of 6-14 years of age has a right to elementary education of satisfactory and equitable quality in a formal
school which satisfies and certain essential norms and standards. This law makes it obligatory on part of state governments and local
bodies to ensure that every child gets education in a school in his/her neighborhood. The RTE Act 2009 also aims reaching the
unreached and disadvantaged groups, who has reached the six years of age or above and has not yet been admitted to any school or
though admitted but couldn’t complete his or her education upto elementary level. To accomplish this task, there is a provision of
Special Training in RTE Act 2009 (Chapter II, Para 4) for such children to bring them at par with their peer groups in the class. The
chapter II, Para 4 of RTE Act 2009 reads, “Whereas child above six years of age has not been admitted in any school or though
admitted, could not complete his or her elementary education, then, he or she shall be admitted in a class appropriate to his or her age.”
In this endeavor, it further states, “Provided that where a child is directly admitted in a class appropriate to his or her age, then, he or
she shall, in order to be at par with others, have a right to receive special training (ST) in such manner, and within such time limits, as
may be prescribed”. Keeping view the needs of the present day society and the provision of RTE Act 2009, the investigators conducted
a study titled “A Comparative Study Of The Academic Achievement-Of Mainstream Students And The STC-Students”
to see whether the STC students after been-mainstreamed-are-at-par-the-other-students-of-their-classes.-Here-the
other-students-of-their-classes.-Here-the-other-students-refer-to-the-students-already-existing-in-the-class
and-passed-the-lower-class-from-mainstream.-As-the-RTE-Act-2009,-necessitates-a-meticulous-and-time
bound-action-plan,-the-realisation-of-the-intent-and-its-evaluation-in-terms-of-progress-of-the-STC-students
afterwards-is-a-need.-Hence-the-need-to-conduct-this-study-is-obviously-justified.

Some of the important terms used in RTE Act 2009, are defined here in brief.

1. Out of School Children — Out of school children may be those who are not enrolled in any school or dropped out at any
stage before completing elementary education. A great heterogeneity is observed in the Out of School Children. They
may include children living or working in urban slums, in streets, on railway platforms or construction sites. Normally,
they are found engaged as domestic workers, child laboures, tending cattles, working in dhabas, rag picking, shoe shine
boys, caring younger siblings and many other such groups. The children living in disturbed areas or in the difficult
circumstance or migrated due to any reason from their permanent place of residence to newer one, are also included in
this group.

2. Special Training — Special training is a specific training intervention which aims at enabling admission of O.SC in age
appropriate classes with comparable competencies, enabling retention of such children and facilitates them to complete
elementary education. The purpose of the special training is to integrate the children with rest of class academically and
emotionally. The ST may be residual or non-residential. The duration of special training is for a minimum period of three
months extendable upto two years on the basis of periodic assessment of learning progress made by such children.

3. Special Training Centres — The Special Training centres are alternative and innovative training centres which provide
bridge courses for Oo SC. The location of the STC may be premises of the schools, or in safe residential facilities. The
STC in present study runs in SHK, GSBYV, Lajpat Nagar, New Delhi 11024.

4. Special Learning Support Materials (SLSM) — As per RTE ACT the special training shall be based on specially designed,
age appropriate learning so as to bridge the academic gap of the students being enrolled in STC.

OBJECTIVES

The objective of this study isto compare the academic achievements of mainstream students and STC students after been
mainstreamed as per RTE Act 2009

HYPOTHESES :
It was hypothesized that :-
1. There is no significant difference between the mean marks of the mainstream students and STC students of
different classes.
2. There is no improvement in the achievements of the STC students as compared to the mainstream students
year after year.



METHODOLOGY
Sample- The sample of this study consists of 366 students (350 mainstream students and 16 STC students) of various
classes studying in SHK GSBV LAJPAT NAGAR, NEW DELHI-110024 Directorate of Education, GNCT of Delhi).
This sample consists of two sub samples one for session 2013-14 consisting of 233 students (216 main stream students
and 7 STC students) and the other for session 2014-15 consisting of 143 students (134 mainstream students and 9 STC
students. Sampling method employed is incidental.
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The achievements of the students in Exams including Summative Assessment —I and Summative Assessment —II were
compared. As a delimitation of the study, it is considered that the mental level of both mainstream students and STC-students
is same and their socioeconomic has a little/no effect on their academic achievements in English, Hindi and Mathematics
subjects.

Secondly it is also assumed that the special training provided by STC is sufficient to bridge the academic gapof the STC students.
The mean scores of the mainstream students and the STC students for various classes for the sessions 2013-14 and 2014-15 were
calculated and compared. The mainstream students here stand for the students already studying in the regular classes and the term STC
students stands for the students mainstreamed after being provided sufficient special training.

Table 1. Comparison of the academic achievement of mainstream students and STC students (2013-14)

MEAN
Rest of]
Class N Subject Class STC INF.
38-
I 02 English 65.71 69.0 +
Hindi [04.18 47.5 ]
Math |77.29 74.5 B}
32-
m o1 English[02.71 45.0 }
Hindi 105.68 64.0 B}
Math |/1.77 93.0 +
44-
v |02 English 46.55 35.0 -
Hingi 47.77 34.5 B}
Math 47.09 36.0 ;
48-
v o1 English 60.75 56.0 _
Hindi [08.35 67 )
Math |[38.67 61.0 )
54- 58.3




VIB| 01 English 64.0 +

Hindi 60.61 45.0 i
Math 520 48 -

From table 1 we find that the value of means for mainstream students in most of cases is greater than STC-students but the values
of mean scores of STC-students are close to those for mainstream students. So it may be concluded that the achievements of STC-
students are almost at par to the mainstream students for the session 2013-14.

Table 2. Comparison of the academic achievement of mainstream students and STC students (2014-15)

MEAN
Rest of|
Class N Subject Class STC INF.
32-
|02 English 79.75 71.0 -
Hindi 74.91 61.0 .
Math [82.91 70.0 )
58-
VIA |05 English 59.10 54.4 -
Hindi D 1.4 37.4 _
Math 43.75 45.2 +
44-
VIB |02 English 41.85 52.33 o
Hindi 139.72 49.33 +
Math 136.57 46.66 +

From table 2 we find that the value of means for mainstream students in most of cases is greater than STC-students but the values
of mean scores of STC-students are close to those for mainstream students. So it may be concluded that the achievements of STC-
students are almost at par to the mainstream students for the session 2014-15 also. The similar results were found for class VIII for the
session 2014-15. During this session 5 STC students were mainstreamed in SHK GSBV LAJPAT NAGAR, NEW DELHI-110024. Sign
test and t-test were applied for testing the significance of difference of means as under: Session 2013-2014

Total no. of +ve signs = 3

Total no. of —ve signs = 12

Hence sample
size =15

Thus the observed proportions of pluses in the sample is = 3/15 = 0.2 and the observed proportion of minuses in the sample is =
12/15=0.8

As we are to test the null hypothesis that the main stream and STC students are equally good, the no. of pluses and minuses should
be equal and such P=1/2

Hence, the SE of proportion of successes, given the null hypothesis and size of the sample, we have
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1. The observed proportion of success is = 05.0.129 = 0.629 which comes in the rejection region and as such the null
hypothesis that there is no significant difference between the mean marks of the mainstream students and STC students of
different classes is rejected.

Session 2013-2014

Total no. of +ve signs = 3

Total no. of —ve signs = 12

Hence sample

size =15

Thus the observed proportions of pluses in the sample is = 3/15 = 0.2 and the observed proportion of minuses in the sample

is=12/15=0.8



As we are to test the null hypothesis that the main stream and STC students are equally good, the no. of pluses and minuses
should be equal and such P=1/2

Hence, the SE of proportion of success , given the null hypothesis and size of the sample, we have
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2. The observed proportion of success is 0.5+0.166 = 0.666 which comes in the rejection at 1% level of significance and as
such the null hypothesis that There is no significant difference between the mean marks of the mainstream students and
STC students of different classes is rejected. Hence there is a significant difference between the achievements of the
mainstream and STC students during the session 2014-15.

It can also be concluded from table 1 and 2 that there is improvement in the academic achievements of the STC students in session
2014-15 as compared to session 2013-14. It is seen that proportion of success of STC students has increased from 2013-14 to 2014-15.
It may be due to the extra efforts and understanding of the STC teacher regarding the ST program. The STC students were given
individualized attention and the follow up support the first year of their mainstream. They were provided timely counselling by the
STC teachers as and when the students needed it so that they feel themselves at par with the mainstream students.

Table t-test for session

3 2013-14
N SUBJECT M1 ol M2 o2 t INF.
223 encusH 98.78 117.19  [51.5 l18.02 |1.0169 .
223 anor D8.61 1694 W75 [11.73 [1.5898 x
223 matus [02.81 |18.86 62.5 p239 10.393 «

*stands for not significant at 0.01 level of significance. The value of calculated t is less than the table value , the null hypothesis
holds true in each case . Hence there is no significant difference between the achievements of mainstream students and the STC —

students.
Table 4t-test for session 2014-15
N SUBJECT M] ol M2 c2 t INF.
143 ENGLISHS8.22 |17.18  [57.1 [11.08 [5.534 o
3] wwor P2.96 1674 WB5.7 |12.11 5.4128
43| wmaras  P0.47 1993 50.6 [13.17 [6.42

**stands for significant at 0.01 level of significance. As the calculated value of t is greater than the table value at the 0.05 and 0.01
level of significance the null hypothesis that there is no significance difference between the achievements of mainstream and STC-
students is rejected. Hence there is a significant difference between the achievements of the mainstream and STC-students during the
session 2014-15.

EDUCATIONAL IMPLICATIONS—

It is seen from the above discussion that the STC students are doing fairly well in their academic program, lesser or more at par the
mainstream students . Hence if the program is implemented in true sprit can help achieving the target of bringing out of school children
to school and achieving the goal of universalization of elementary education.
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ABSTRACT

Section 4 of the RTE Act provides that where a child above six years of age has not been admitted to any school and though
admitted, could not complete elementary education, then he she shall be admitted to an age appropriate class provided that when a
child is directly admitted in order to ensure that she is at par with others he she shall have a right to be provided special training.
Strategies used for alternative or non-formal education in the past have been aligned to conform to the RTE provisions of Special
Training (ST) for out of school children (OoSC) who must be academically assisted for admission to an age appropriate class in a
regular school. While rapid increase in enrolment and attendance has occurred among children from poor households, the poorer
localities still have OoSC who are left out of the system.

NGOs have played a very important role in developing innovative strategies for OoSC, especially for those belonging to
marginalized communities. In this paper the researcher has tried to make an attempt to study the NGO NaiDisha with respect to
their functioning and effectiveness in the light of providing education for all.

Keywords
Non Governmental Organization, UEE, Special Training. OoSC

INTRODUCTION

In the present time the whole world is moving towards industrialization and globalization. The development of a nation is largely
dependent on the educational system of that nation. Education, in any form needs to be provided to the people for improving their
quality of life. The Kothari Commission (1964-66) recommended education for life and education for all. The New Education Policy
(1986) further emphasized on Universalization of Elementary Education (UEE), but the demand remains unfulfilled. The Dakar
Framework for Action: Education for All (2000) reiterates that “Education is a fundamental human right. It is the key to sustainable
development and peace and stability within and among countries and thus an indispensable means for effective participation in the
societies and economies of the twenty-first century, which are affected by rapid globalization. Achieving EFA goals should be
postponed no longer. The basic learning needs of all can and must be met as a matter of urgency.” The Sarva Shiksha Abhiyan Mission
strives to secure the right to quality basic education for all children in the 6-14 years age group. The Mission Promotes: (a)
Empowering of children to be active participants in a knowledge society (b) A result oriented approach with accountability towards
performance and output at all levels (c) A people centered mode of implementation of educational interventions with involvement of all
stakeholders, especially teachers, parents, community and Panchayati Raj Institutions and voluntary organizations. (d) An equity based
approach that focuses on the needs of educationally backward areas and disadvantaged social groups including children with special
needs. (e) A holistic effort to ensure convergence of investments and initiatives for improving the efficiency of the elementary
education system. (f) Institutional reforms and capacity building to ensure a sustained effort for UEE.

NCF principles have particular relevance for designing curriculum and materials for special training, the important ones are
reiterated:

* Connect the child’s world to the world beyond their familiar environment: ST needs to connect the experiential knowledge of the
child to formal literacy and numeracy skills using a constructivist approach.

* Constitutional values: Upholding constitutional values has been underscored in both NCF 2005 and the RTE Act as a core
principle and must govern all dimensions of ST.

» Learning in flexible peer groups: The experience of several organizations has shown that learning in mixed-age groups is
effective, so learning across ages may be promoted.

* Active participation of learner in own learning. This is particularly applicable for older learners, who come with developed
language and numerical skills and have views on learning and performing tasks. The teaching learning methodology for them must
build on prior learning.

* Holistic teaching and learning, not textbook centric: Multiple mediums must be used, including traditional forms of cultural
expression.

« Flexibility: As a child may enter special training at different levels, the structuring of the curriculum and materials must allow
for flexibility, in contrast to the predetermined structure / sequencing of the existing syllabi.

NGO approach to development is based on the principle of people’s participations. NGOs are increasingly gaining attention and
popularity and are looked upon as alternative agencies in promoting awareness, change and development in society. NGOs have
played a very important role in developing innovative transactional strategies for out of school children (OoSC), especially for
those belonging to marginalized and deprived sections of the society. Collaborations between government and NGOs are necessary
for any innovative or appropriate strategy to be mainstreamed. NGOs can play an effective role in realizing the goals of education.
The NGOs can collaborate and assist the Government to share their models. The effectiveness of NGO action is best in evidence in
the successful schooling of underprivileged and deprived sections of the society like remote areas, labor class efc.



RATIONALE OF THE STUDY

The Constitution of India, when drafted envisaged free and compulsory education for all children up to the age of 14, within a
period of 10 years. The National Policy on Education, 1986, amended in 1992, proclaimed the same goal to be achieved by the year
2000. With this deadline now gone past, the problem continues to daunt the country. Even the lesser goal of universal primary
education (UPE) for children up to the age of 10 is yet to be reached. The 83rd Constitution Amendment Bill, 1997, seeks to make free
education for all children of the country up to the age of 14 years a fundamental right. Perhaps prudently, it does not spell out any time
limits or particular obligations of the State and communities at large in making this a reality.

Universalization of Elementary Education (UEE) in India is still a distant dream. In this situation NGOs can play a significant role
by collaborating with the government and working towards this programme of providing education to all under the SSA mission. It is
indeed the need of the hour that more such agencies join hands to achieve this target as schools alone cannot sufficiently achieve this.
NGOs through their various innovative models can work in collaboration with schools and can help in bringing the desired changes
including that of universal enrollment, retention and in providing quality education. Many researches have been done in the past
surveying the contributions of these NGOs in education in India.

In this paper an attempt has been made to develop the profile of the NGO Nai Disha so as to study its functioning, role and
responsibilities in providing education to the out of school children(OoSC) and providing remedial classes to the primary students.
Also the study would reflect on the success of the NGO in contributing towards providing education to the deprived and
underprivileged.

The study would indeed highlight the significant roles which NGOs like these can play in bringing the students back to school and
imparting quality education.

STATEMENT OF THE PROBLEM
ROLE OF NGO NAI DISHA IN PRIMARY EDUCATION WITH REFERENCE TO SPECIAL TRAINING PROVIDED FOR
OUT OF SCHOOL CHILDREN (0OoSC) — A CASE STUDY

OPERATIONAL DEFINITIONS
1. NGOs: Non-governmental organizations refer to specific type of organizations working in the field of development -
which work with people to help them improve their educational, social and economic conditions for a better future.
2. Elementary education: It includes primary (class I-V) and upper primary (VI-VII) of school education. The provision of
education till class 8th is elementary education. It includes the children of 6 to 14 years of age.
3. Out of School Children (OoSC): Number of children of official primary school age who are not enrolled in primary or
secondary school.

RESEARCH QUESTIONS
What is the functioning of the NGO (Nai Disha)?
What is the identification process followed by the NGO for OoSC?
What are the special training learning materials developed by the NGO for OoSC?
What is the method of transaction followed by the NGO for OoSC?
What is the evaluation process adopted by the NGO?
What is the nature of the collaborations of the NGO surveyed with the Government?
Could NGOs associations improve the education programmes of universal dimension?
. What are the impacts of these collaborations in achieving the prime objective of universalisation of elementary
education?
9. What are the roles and contributions of NGO in primary education?
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OBJECTIVES OF THE STUDY
The study is directed to achieve the following objectives:
1. To develop the profile of NGO Nai Disha working in the field of elementary education.
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2. To find out the functioning of the NGO working in the field of elementary education.
3. To analyse the role and contribution of NGO in elementary education.
4. To study the perceptions of various stakeholders on NGO participation in elementary education.

METHODOLOGY
DESIGN OF THE STUDY

The researcher has used case study method for developing the profile of the NGO and the selection was based completely on the
convenience basis with regards to accessibility and approach of the NGO.

Sample Purposive sampling with regards to the selection of the NGO was done. All the students,-teachers and other stakeholders
associated with the NGO were approached and studied for data collection. At least the data of 100 students were collected in terms of
their evaluation sheets, attendance records, daily classroom work etc.10 teachers were interviewed .Also the founding members and
managing body were contacted. The study rests entirely on the feedback, information and perspectives shared by the NGO.

Tools The documentary work provided by the NGO formed the basis for data collection. Also-semi structured interview schedule
were developed for the stakeholders to study their perspectives towards the functioning and achievements of the NGO.Separate
schedules were developed for the managing body and the teachers. The schedule for the founding members had questions oriented
towards understanding the vision and mission of the NGO, the day to day functioning, training of the teachers and their achievements.
Whereas the schedule for the teachers focused more on their transactional strategies and skills ,identification and evaluation system.

DATA COLLECTION AND ANALYSIS

The NGO Nai Disha was browsed and selected on the basis of the kind of work which the NGO is associated with, which is also
the area of interest of the researcher. The NGO was contacted and prior approval was seeked from the concerned authority. A day was
fixed for the meeting with the different stakeholders. Also the researcher planned and made 4-5 field visits to the NGO to study their
functioning. On the basis of the data collected complete profile of the NGO was developed.

THE REPORT IS AS FOLLOWS:-

NDLC is a non-profit organization with a focus on community development through education; believing in the basic social
principle that all children should have quality education and equal

opportunities, irrespective of their birth and social status. NDLC believes that communities can change and develop only when
children are empowered by education that is relevant to their own reality. The vision is to provide underprivileged children a platform
to become independent and responsible citizens of society by providing a holistic education with right values and principles. Following
are the mission of the NGO:-

* Identify and enlist out of school children, to bridge the gaps in their education and mainstream them.

* Run remedial programs to sustain their education. Provide mentoring and counseling highlighting the importance of
education in dealing with their life.

* Ensure holistic development through extra-curricular activities and sports.

EDUCATIONATNAIDISHA

BALWADI

The Government schools in India start from class 1 for children who have completed 6 years of age. Privileged children start their
schooling above the age of 2 but unfortunately the poor children have no such facilities. Since there is a big gap in this area, Nai Disha
has initiated a Balwadi for children who are 5+ years. They give them a foundation at pre primary level.

SPECIAL LEARNING LABS

Through this program the NGO enroll ‘out of school’ children in the age group of 7-14.They work on the gaps in their learning and
mainstream them into age appropriate classes into the formal school system. For this they use many innovative methods so that the
child is encouraged to reason and learn and not rote memorize. They track the progress of each child through the “My child book. To
ensure that the mission meets its motive, the organization provides a developmental plan for each child.

MAINSTREAMING

After giving a good foundation the NGO identify appropriate schools for these children as per their caliber, preparedness to cope
with the formal education system and proximity to home.

REMEDIAL PROGRAM

The biggest challenge after mainstreaming the children is to sustain their education. They can easily be lured to earn that little extra
to support the family income or to look after the younger siblings. As they are first generation learners and are burdened with financial
constraints, the parents are unable to provide any help in studies. Therefore Nai Disha runs free Remedial classes throughout the day to
sustain their education.



OPEN SCHOOLS

Many children are unable to join the regular system either because they are overage or due to the pressure of earning and
contributing to the family income. Nai Disha prepares such children to clear their 10th and 12th through National Institute of Open
School (NIOS) TEACHERS

The teachers spend their mornings in planning and self study. Workshops for teachers are conducted on Saturdays to empower them
with new methods and technology.

THINKAND GROW-EXTRA-CURRICULARACTIVITIES

Theatre - Nai Disha believes in Theatre in Education and conducts theatre classes, workshops and plays. This builds
confidence, opens up creative channels and develops language skills.

Hindustani Vocal - Sur and Taal, teach them when they are young and we may have a budding vocalist in the group.

Kathak - Kathak classes are held on Friday afternoons.

Bharatanatyam - To teach the children about our rich culture, Bharatnatyam is taught by Padamshree Saroja Vaidyanathan’s
disciples. A batch of 30 girls and boys has been learning sincerely and has demonstrated their skills during the annual show.

Yoga - The traditional and best way to learn how to handle stress and stay fit. Yoga classes are held for our primary school group on
Friday afternoons.

Chess-It is a delight to watch our kids learning the tricks of playing chess and trying to checkmate.

Pottery making is also taught.

Needlework - The nimble little fingers of many boys and girls learn various stitches in the needlework class under.

PhysicalEducationNaiDish abelieves that equal importance should be given to formal-education and sports. It
helps the children to channelize their physical energy properly. Many lessons of life are learnt on the sports field, working in teams,
focus on individual and peer strengths, mind - body coordination, regularity, fitness and above all-healthy competition. The NGO offer
various sports to the children and each child has to participate in at least, one as per their choice.

Touch Rugby - The Hurricane Club of Delhi, ranked No. 3 in India is coaching the children. Some of these children may represent
the Club in the near future . This is open to both girls and boys of class 3 upwards.

Tae-Kwando is also imparted. Interestingly, more and more girls have opted for Tae-Kwando as a form of self defense.

Soccer - Saturday and Sunday mornings are well utilized by the enthusiastic group of older boys.

Skating - A number of children have discovered the joys of skating at the DDA sports club (Vasant Kunj).

MERIPEHCHAAN -SKILLDEVELOPMENT PROGRAMME

Under this program, children over 18 are encouraged to learn some skills which will help them in the future.

Computers - Each child from class 2 onwards, including the children who have been mainstreamed are offered basic computer
education. Some children after learning were selected for higher courses at the Habitat Centre.

Creative Mind - Fine tuning the mind to catch the details. Training the mind to create interesting and usable items-young adults are
taught how to use beads, strings, sequence, cloth, newspaper to recreate.

Spoken English - Specific time is dedicated to English speaking. Children are encouraged to speak only in English at that time.
This helps in building their confidence and will also help them in securing good jobs later in life.

BALVIHAR-WEEKENDACTIVITIES

Library - The library has a large collection of story books and research books. its a fun place for book lovers. Both teachers and
children use this facility.

Board games -NGO provide children with various recreational board games like chess, monopoly, carom board, puzzles, efc.

Movie screenings - Periodically movies are shown at Nai Disha as an educational tool and sometimes just for fun.

Theatre - Some children are sent to National School of Drama for workshops they are selected through regular auditions.

Western Dance - Western Dance are held for the children.

CAREANDSHARE-REACHINGOUTTOTHECOMMUNITY

Nai Disha believe that old beliefs and superstitions in the community can be changed through our kids and their parents. Some
areas where constant work is going on-O Social and General Awareness programs o Rights and Duties of an individual o Importance of
treating the ‘girl child’ as an asset o Environmental issues - cleanliness, pollution, water conservation etc o Mandatory Legal documents
required by them.

o-Government schemes for the benefit of the under privileged.
0-Guiding the mothers on health, hygiene and daily issues



o-Domestic violence-o-Alcoholism-Alanteen-o-Drugs
o-Sexual awarenessM ENTORINGAND COUNSELING

To connect closely with the children and to create a platform where they can unhesitatingly share their innermost feelings, each
child is attached to a Mentor. In these groups we also inculcate the right principles and values, make the child understand the reason to
be in a formal system of education and help them deal with the challenges in their environment.

HEALTH

Dr. Mradul Daga and his team of Doctors from Maulana Azad Medical College conduct Annual Health Camps for the children of
Nai Disha and their families. For additional treatment and follow up they are referred to a hospital. Free medicines are given as per the
prescriptions. Dental check-up and Eye tests are done more frequently. Health cards are maintained and all parents are advised about
mandatory inoculations.

Nai Disha was started in the year 2000 with 12 childrens, books, stationery and mid-day meal in the year 2005 it was registered as
an NGO under the name of Nai Disha Educational and cultural Society, a centre for imparting primary education to underprivileged
children. The centre formally started with 80 children from KG to Class III.Year 2015 the NGO currently imparts education to out of
school children, provides remedial classes to sustain the education of mainstreamed children and runs a skill development
programmme to empower them for the future. Nai Disha was also empanelled by the UEE mission under Sarv Shiksha Abhiyan.

RESULT AND CONCLUSIONS

Based on the report developed in the present case study on the NGO Nai Disha it is clearly evident that the NGO has been
successful in contributing towards attaining the objectives of UEE under SSA. The NGO has been working consistently towards
providing education to the deprived (OoSC) and underprivileged and in retaining the students in schools through giving them quality
education. Innovative practices are followed to impart education to the children and efforts are made to mainstream them in the
education system. A sincere efforts and hard work is reflected in the pedagogies adopted by the teachers in imparting the bridge courses
to the children. Thus it can be concluded that NGO like Nai Disha who work towards providing education to the deprived and
underprivileged have to some extent been able to contribute towards providing education for all under the mission SSA. Moreover it
can be assumed that such NGO collaborations with Government can prove to be beneficial in attaining the objectives of larger
educational programmes.



EDUCATIONAL IMPLICATION OF THE PRESENT STUDY

This study will be beneficial to the government and policy makers in recognizing the role of NGOs in achieving the objectives of
UEE. The study would also help teachers in adopting new innovative models for imparting quality education.

DELIMITATIONS

The study is delimited to only one NGO working in the field of elementary education in South Delhi area.
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